correct answer would be for the child to touch his or her toes), following two novel (knees/shoulders) commands (items 6 -10; e.g., if the experimenter says "Touch your knees", the correct answer would be for the child to touch his or her shoulders). Then, task complexity increases by asking children to respond simultaneously to one of four commands (head/toes/knees/shoulders) (items 11 -20) . Each of the 20 items was scored with 0 for an incorrect response, 1 for a self-correct response, or with 2 for a correct response. The total score ranges from 0 to 40, with higher scores being indicative of higher levels of inhibitory control.
Working memory was assessed using the Backward Digit Span task (BDS; Davis & Pratt, 1995) .
In the BDS, children are invited to verbally repeat in reverse order sequences of single-digit numbers. Following a two-digit practice trial, children are given two trials for each test sequence, until they fail two consecutive trials of a given length. The highest level of success is recorded. In order to assess set-shifting, the Executive Function Scale for Early Childhood (Carlson & Schaefer, 2012) was used, which consists of an adaptation of the Dimensional Change Card Sort task (DCCS; Frye, Zelazo, & Palfai, 1995) . In these task, children are required to sort a series of bivalent cards into boxes with target cards on them. The sorting cards (e.g., red star and blue car) match each target card (e.g., a blue star and a red car) on exactly one dimension. The DCCS offers seven distinct phases of complexity. For children aged 5 years, task begins in the fifth phase, in which participants are asked to sort the cards based on two dimensions, specifically by color or shape, according to the instructions of the experimenter; thereby requiring that the cards be sorted into opposite boxes (10 items). In the sixth phase, children are required to sort according to another dimension (border vs. non-border); if a black border is presented in the card, children should sort according to color, but if there is not, children should sort according to shape (10 items). Finally, in the last phase of the task, children are instructed to reverse the rule, sorting
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12 by color if the card has no black border, or sorting by shape if the card has a black border (10 items). Children were considered to have passed each phase when they correctly sorted four or more cards for each condition of that particular phase (e.g., in the fifth phase, four or more corrected answer when asked to sort by color and four or more corrected answers when asked to sort by shape). When children failed the fifth phase, the experimenter had to administer the lower difficulty DCCS sorting tests in a predetermined order, in which children were asked to sort the cards base on only one dimension (e.g., by color); if children failed the sixth or seventh phase, the task ended.
Inhibitory control, working memory and set-shifting scores were standardized and submitted to a principal component analysis. This analysis yielded a one-component solution, eigenvalue = 1.68 (eigenvalue greater than 1; Fabrigar, Wegener, McCallum, & Strahan, 1999; Kaiser, 1960) , representing 58% of the total variance. Component loadings were .63 for inhibitory control, .79 for working memory, and .81 for set-shifting. These three executive function tasks were found to be mildly intercorrelated (inhibitory control and working memory, r = .25, p = .045; inhibitory control and set-shifting, r = .29, p = .016; and working memory and set-shifting, r = .47, p < .001). This result is in line with previous findings, showing that a single factor model best explained the performance on executive function tasks among preschool children, and that a unitary perspective of executive abilities is more appropriate during this developmental period (Wieber, Nelson, Clark, & Espy, 2011) . Thereby, in the present study, a composite of executive function was calculated, consisting on the mean of the standardized scores of the inhibitory control, working memory, and set-shifting tasks. This composite was used in further analysis.
controlled for the effect of social-behavioral adjustment, Path c'; β = .17, t = 1.31, p = .20 (Table   3, 
Discussion
In a survey of more than 3500 kindergarten teachers, conducted by Rimm-Kaufman and colleagues (2000) in the United States, teachers reported that about one-third of the students in their classrooms had problems making the transition to school and about one-fifth had serious adjustment difficulties including lack of academic competencies. Given that a growing body of research suggests that such pre-academic skills, including literacy and math abilities, are strong predictors of later school achievement and success (Duncan et al., 2007; La Paro & Pianta, 2000) , examining the contributors of such skills is crucial. On this matter, although theory and empirical
